DerEx LINSTRUM

EDUCATION FOR CONSERVATION

In 1849 John Ruskin published that great work, The Seven Lamps of
Architectuie, one of the most influential architecoural books in the Bnglish
language. It was a daving action for a relatively young man, who was not
an architect, to present what he called “ithose large principles of tight which
are applicable to every stage and style” of the * distinctively political art
of Architecture 7. In the chapter called “ The Lamp of Memory ” Ruskin
laid down two duties * whose importance it ds impossibe to ovenrdte; the
first, to render the architecture of the day, historical . And the second duty

laid on us was ““ to preserve, as the most precious of inheritances, the archi- =

tecture of past ages ”. At no time since 1849 has the latter been so widely -
proclaimed as it is today as a desirable, indeed obligatory, professional duty;
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the one cannot exclude consideration of the other. -

Conservation is bound to be, in some respects at the mercy of. faslnon
but I was surprised recently to hear that an appeal for financial help had
been tumed down because, it was said, it would have been easy five- years
ago when conservation was fashionable, That statement can be interpreted -
in several ways, and I would like to think it means that conservation as a
principle has been absorbed into practice as an understood and recognised
element. Indeed, that ought to be the most important consideration when
discussing education for comservation. I think it is true that in most coun-
" tries we have passed a certain stage of special pleading, but I am not cestain
“we ate all going down the zight road. If T may refer to Ruskin once again,
may I repeat his words to a group of citizens who had sought his advice
about the style in which one of their public buildings should be designed.-
In that scathing, reprimanding manner of which he was a master, he told
them “ You know there are a great many ‘odd styles of architecture about;



you don’t want to do anything ridiculous; you hear of me, among others,
as a respectable architectural man-milliner; and you send for me, that I may
tell you the leading fashion; and what is, in our shops, for the moment,
the newest and sweetest thing in pinnacles . When we Jook at conservation
as it is practised today in some places, by some people, we can see the
results of what I think of as the fashionable treatment. It may be something
with an apparently setious, histonical, archaeological, academic significance,
which clearly adventises the fact that the building has been conserved by
an expent although it ds not always easy to understand the statement it is
making; or it may be the over-precious, skilfully cosmetic presentation
of a building’s outer face as interpreted by a personal end idiosyncratic
practitioner -a respectable architectural man-milliner. Yet it is commonly
accepted that all the current tendencies are in the direction of conservation
in the widest sense of the word; and if that is so it represents a new pro-
fessional responsibility for which the professions have not been adequately
prepared.

However much one would like ¢o see the formulation and adoption

of common international values and criteria in the treatment of historic.

buildings, it must be acknowledged that attitudes are bound to be condi-
tioned by cultunal and pensonal backgrounds. This was made apparent to me
a few years ago during one of the weeks I was teaching at JCCROM when
the students were asked to visit a mined nymphaeum at Genazzano, built

probably from a design by Bramante at the beginning of the sixteenth cen-

tury, and requested to make outline proposals for its treatment. It is a
- ploturesquely overgrown ruin in 2 valley, dlose 4o a stream and within sight
of the old hill city of the Colonha family. Exactly the sabject for am
English romantic, and in my own mind I thought how I would do little
except consolidate the vuin where necessary and unobtrusively weatherproof

the exposed top surfaces of the masonty. I thought how I would make the

approach from the end further from the city, so that a visitor would enter-

the nymphaeum along a slightly overgrown grassy walk through the win, in
the atches of which would be framed the city and the castle of the Colonna
on the summit. Then he would <limb the bank at the end and amive back
at the entrance to the city. It would be a complete experience, relating the
ruin to the Jandscape, and drawing in the city dtself. The solution was so
obvious and inevitable; or so I thought.

' However, the reports and suggestions produced some shocks. An Ame-

rican student who had already had experience of work on an archaeclogical

site decided that access to the ruin would be by means of 2 lift. From the
top of a benk overlooking the tuin, a bridee would be built out wnail it
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was over the centre of the building, and then a lift would take the visitors
dowm so that they were deposited on the grassy walk between the arcades.
The grass would be replaced by paving, and the entire ruin would be co-
vered with a light metal structure roofed with corrugated yellow plastic.
This was not quite how an English romantic would have seen the solution,
but it was a setfous proposal, influenced by an archaeological background.
Another proposal was made by a Jordanian with experience of restoration -
and veconstruction in Jemsalem. He displayed a drawing showing how he .
intended to rebuild the wuin. There were to be three lirge domes over the

three bays, suppotted on massive stone vaulting, which meant the more or -
less total rebuilding of the struoture, and the whole was to be faced ‘with'

coloured matbles. But why do that? he. was asked. Because he proposed to-
rebuild it as it was. But how did he know how it had been? Sutely, it ‘was
obvious. Such arcades supported vaulting, and vaulting supported domes. It
was all 50 obvious and inevitable. There were other ideas about the treatment.

of ihis ruin, although no one quite suggested the solution which, z0 e,

had appeared obvious and inevitable, Then there was a delightful student
from West Africa who proposed the ruin should be consolidated and left
as it was, but he would have dleared away all the grass and cpeeping planss,
replacing them with plastic grass to reduce the maintenance costs, and sur-
rounding the whole with 4 fence to keep visitors cut. Again, it was nof
the treatment that an English romantic would advocate, but each of these =
three students was clearly seeing the problem in the light of his own expe-
vience and the examples around him in his nonmal work. Can anyone’s wi-
sual and cultoral oritenia be valid in a different culture? Obviously, the
Genazzano experience had shown that there were, to say the least, different -
approaches depending on one’s background. -
Yet a centain amount of sationmalisation would identify which countries
in the world share a common culture with similar building types and ma-
terials. Ex-colonies dn Asia, Africa and America are obviously oulmraﬂy
linked with the Furopean countries which first colonised them, and they
usually share the same language and many ideas. My own work during the
last ten years has attempted to strengthen the connections between con--
servation in England and such countries as Australia, Canada, USA and
South Africa; there has been a steady flow of practitioners from these coun-
tries to my Institute in York, and I have been privileged to lecture in many
universities in the British Commc'mwealth.. The setting up post-graduate courses.
in Sydney and Johannesburg is not only encouraging; it also provides an
opportunity for mutual help in the use of teaching material and the exchange
of research findings. But if it is agreed that there is a need to educate for
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consetvation, two questions must be asked; 1, what shall we teach, and 2,
when shall we teach it?

If T may speak about the situation in the United Kingdom, we have
undergraduate scheols or departments of architecture in thirthy-three uni-
versities and polytechnics, and ‘an opportunity ¢o undentake full-time post-
graduate study in conservation at three wniversities. In addition, there are
parttime post-graduate cousses in four centres. It might be said thdt the
need to set up post-graduate training is principally because of the failure
of undergraduate education in the past to prepare architeots to understand
and treat old buildings, and so it is pertinent to ask how well students are
trained today for conservation werk in practice. My attempt, which is based
on two questionnaires sent out in 1973 and again in 1976, may not be
petfect; but it gives some useful information and provides a general ploture
Basuca]ly, the questions asked were:

1. Do you incorporate conservaticn problems in your design program-
mes? If so, are they related o planning, to the design of infill buildings, or
to the reuse of old buildings? In which year of the course are they un-
dertaken? :
2. Assuming such programmes ar= based on a weal situation, are the
students required to make their own investigation? Do they make surveys
of any existing buildings? Are there links at all with any requirements to
make measured drawings or with the study of architectural history?

3. Is traditional building copstruction included in your course? If so,
are the students required or encouraged to study methods of construcmon
“and the behaviour of 'materials in existing bulidings?

4. Do you include lectures on conservation (e.g. Ieguslamon, economics,
methods of consolidation and repair) in your cousse? if so, in which year?

5. In which year’s programme do you include the study of archltectural
history?

About 75% of the schools replied that they induded conservation pro-:

grammes in their studio programmes; but it is not possible to make general

conclustons about when they took place. Some were in the early years of

the course, some were options in the second year, and some came in at a
relatively date time, in the fifth year. Nor can I comment on the nature of
these programmes, since although specimens were requested, none antived.
The replies to the question about surveys and measured drawings suggested
that 65% to 709 did measured drawings; some did surveys as well, some
did surveys alope. But my question about how or whether these were
linked to the teaching of architectural history, or to a real sitvation which
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was also a part of a design problem, was not really answeted. The answer
to my third question, about the teaching of traditional building construction,
slightly surprised me. Most schools replied that they taught it; but I think
we would need to have clearer definitions here. It is doubtful if many schools
teach what I understand by traditional construction and a knowledge of the
capabilities and lmitations of the materials, although I doubt if any are
quite in the extreme situation of one student, who wrote in answer to an
examination question that traditional building construction was the alter-
native to prefebrication. Nor was thete much evidence in these answers to
use in assessing how many schools studied constouctional methods and the -
behaviour of materials in existing buildings. Very few -schools seemed .to
include anything about conservation techniques; six said yes, and three -
referred o options, but the response was hikewarm. The question about
history brought such complicated replies that they are difficul: to summarise; .
but it appeated that it was taught in the finst and second years in all cases,
and in most in the third year. Very few claimed anything more than this,
or suggested that history was closely (or at all) linked with other teaching
and exercises. Nor was it clear how history was taught, or by whom.
One school only gave a teply as definite as * the short answer is -that
no formal and exclusive lectures, studies, or studio programmes are carried
out in this field ”; and there is an émpression from this rather superficiel
investigation that at least 75% of undergraduate schools in the United

Kingdom have an element of conservation in their programmes, But -an

element; what is that? And should conservation be regarded as an element?
I would prefer dt to be thought of as something integral in the whole range
of architectural education; and I see allied questions about by  whom it -
should be taught, and indeed one might question if it can be taught, What
is it? T would define conservation as & professional responsibility for existing
buildings and their environment, and I willingly accepted the idea long
ago that this responsibility extends far beyond individual buildings to em-
brace whole areas of uxban buildings, villages, countryside etc. There is -
nothing new in that idea, and it is almost platitudinous to refer to it; but
this definition surely means that conservation is not a finite element but
an all-pervasive yesponsibility cutting night across architectural and urban
design. I see it as a responsability for the treatmeint of ruined monuments,
of inhabited monuments, of buildings converted for another use, of rela-
tively humble buildings capable of satisfactory use, of existing buildings in
a new environment, of new buildings in an existing environment. T see it
as being based on “ uidenstanding 7 of, even “love” of, buildings and’

their physical and human environment; and as it becomes an integral part.

“,_683



of each professional responsibility, it ceases to be something one can con-

sider simply as a taught subject.

Now, if considered in this way, I begin to view with some scepticism
the apparent fact that ‘at deast 75% of the schools in the United Kingdom
include an element of conservation in their programmes. From my own
observations as a visitor, I find some of the excrcises set are curiously lacking
is a perception of the wider, more exaiting interpretation of conservation
as @ realistic, everyday problem. I see same sort of measured drawings
being made without any supporting evidence of an investigation of the ele-
vations as part of a building with three dimensions constructed of real
materials. What a wasted opportunity. I see the same sont of village study
being made, based on wisual oriteria, such as our Local Government offices
have now generally perfected as part of the work of designating a Conser-
vation Area; very good, but how often is this extended as the context in
which to place new buildings which must be designed one day. Again, how
often is the conversion and extension of an existing building taken as a
major design subject? Yet this is one of the most stimulating problems an
architect can have, one demanding imagination and understanding which
might very well be beyond most undergraduates but one that should be
introduced in its complexity of values and consideration that have to be
balanced.

If we are seriously preparing students for a professional responsibility
which is going to indlude work on and around existing buildings an theit
envitonment I suggest the following are essential ingredients:

1. Recording. The making of a measured drawing should remain a cen-
tral, fundamental exorcise since this is the basis of an architeot’s work on
a building; but preparation is needed. Why is one making such a record?
What are the essential parts to record? What are the alternative methods
of recording? How do they compare in cost and usefulness? How are such
drawings used, since that must dictate how they are made? Complementing
this exercise, one needs to learn how to make a xeport, how an inspection

should be organised, what one is looking for, and how the vesults should

be set down.

2. Building performance. An inspection and investigation for recording
automatically Jeads to an investigation of ithe structure of the buliding and
the way in which it has succeeded or failed to perform its function. The
structural faults can usually be explained only by a knowledge of the tra-

ditional methods and matenials of building, which are demonstrated in the .

building itself. Equally, an investigation of the environmental performance
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understanding of the detailed changes in the design of the building com-

of the building, the effect of wall thicknesses, types -olf -roofing, ratio of

‘window to wall, ect. is valuable, especially when the economical use of

the building over a long peniod has to be regarded as orucial to its future.

3. Assessments. These ane of three types, a visual, concerned with an
individual building’s contribution to a larger group, in colour, form and
outline, or the effect of a group within a larger context; b. bistorical, partly
based on the evidence of the fabric, partly on -documentation; and here it
is mecessary to understand the importance of accuracy, of recognising when
the subject is undisturbed, of understanding the evolution of the building,
and of the sources of information used iny research; c. potenzial, which needs
to complement the visual and histonical assessments with an imaginative -
approach to an improved continuous use, or to a reuse which takes account
of cost expenditure and return. On all these counts I suggest the professions -
are weak generally, not least because of the deficiencies in training. Our
criteria are imprecise, and there is a flimsiness of foundation and too great
a"subjectivity generally in many assessments ‘made. '

4. History. I make no apology for returning to this, because without
2 good sense of history it is mot possible to undertake any of the three
previous responsibilities satisfactorily. A building cannot be recorded or in-
vestigated fully 4f there is no understanding of why and how it was built
in that form, how it was used, what censtraints there were at the time,

- what influences from other buildings of other countries were affecting it

Nor can visual, histonical and potential assessments be made without a sound

ponents. Now history should be taught, and by whom, is a subject I cannot -
expand upon in this paper, but I believe it should be all-pervasive, just as

it ds dn fact. In the midst of life we ate In historv. and dt Is S"Jl"el}' colf-

evident that hardly any building can be isolated from its historical context.
Designs which fail to recognise this are both doomed and damaging from .
the beginning. : :

5. Indeed, the fifth and last category of these essentials in professional
responsibility for existing buildings and their environment is design. Taste

. and design are as necessary in oconsefvation work as in new commissions,

whether we are considering the presentation of an acient momument and its
site, the rehabilitation of an existing building. the design of a replacement
building in a Conservation Area, or the improvement of a group of humble
houses in an unexceptional neighbourhood. Since consetvation is concerned

essentially with continuity of life, it implies mecessary changes too din many-
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“cases; but this offers great opportunitiss to a brilliant and knowledgeable
designer,

Now, if we take these interpretations of conservation and consider if,
or in what degree, they are included in undergraduate education, I suspect
that an honest enswer would be that conservation plays relatively little part.
Yet it cannot be realistic to ignore it at the present time, when many go-
vernment policies, and a general public preference, recommend it in varying
degrees, Consetvation is big business, with urban rehabilitation on prestigious
sites. Conservation is work for large practices in many countries, and it ds
likely to be the mainstay of many for the mext few years. Conservation is
work for the large developers, now that comprehensive redevelopment of city
centres is unfashicnable.

~ But in all this lies a2 danger. Naturally, the building professions have

responded and adapted to undertake this often unfamiliar responsibility;
but if we consider the five essentials I have listed we might come to the
conclusion that things could be better. The general standard of work on old
buildings, whether one refers to straightforward restoration, adaptation or
new design, is far from reassuring. Too much, in spite of good intentions,
is uninformed, insensitive, and lacking in understanding; and one senses too
often the generally flimsy basis on which many decisions have been taken,
the lack of realisation of the quality of the buildings, and the ignorance of
conrect or traditional detailing even when good -sources are available.

Personally, I would like to see a greater co-otdination in undergraduate
teaching, and it seems that conservation as a central idea, a unifying, per-
"vasive theme might achieve such a result. It is mot separate from, or an
alternative to, good new design; they are both parts of the whole, but until
this is acknowledged in education conservation remains firmly in the post-
graduate category. Assuming a necessity and a perceptible demand for some
form of post-graduate education, what form will be most convenient? More
than thinty veass ago the then Director of my Institute in York identified a
need for wefresher courses, mid-career, call them what you will, in which
information could be given and there was an opportunity for an exchange
of information, experience and gossip. It was, I think, an excellent formula,
though obviously limited because of the relatively shont time, normally five
days. Nevértheless, over the years these courses have been a valuable means by
.which a greater knowledge of conservation (not only that, of course, but

now 1 am oonfﬁning myself to conservation) could be acquired by a very

o P g |

Large aumber of Praciiiionens. oummny, the one-week COulsE Ofgaimsca ad-

nually by the Society for the Protection of Ancient Buildings has usefully
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made available their ideas on zepair techniques to many archittects, builders
and clerks of works. The success of these short courses in York confirmed
a need for Jonger training courses, which was answered for a few years at
the Institute of Archaeology in London until its unfortunate demise in 1969.
The gap was filled by two full-time, one-year courses at Heriot-Watt Uni-
versity, Edinburgh and my own Institute in York, and by a different pattern
offered at Manchester, a university which has long had a reputation for its
studies in vernacular architeoture. More recently a number of pant-time courses -
have been set up at Leicester, Liverpool and London; and only last year
one wes Jaunched at Bristol with 2 more popular and wider appeal. This
is the situation at present in the United Kingdom, one which offers a wide
range of short courses and seminars, regulacly at York and occasionally .
elsewhere, backed up by a choice of part-time and full-time. It would ho-
wever be misleading to suggest that everything is perfect. Post-graduate edu- .
cation demands senious commitment which is not always possible when the ~
coursesmember is also engaged in practice and elects to undertake a part- -
time form of training. Fill-time education necessitates considerable finanicial
and personal sacrificies, but because of that the level of hard work and dedi-
cation is high. Nevertheless, the numbers on such courses are inevitably re- -
presenting a very small proportion of the building professions. -
My final comments are offered as a result of having spent ten intensely
interesting and fruitful years as Director of Conservation Studies in the Uni-
versity of York, I have always emphasised the importance of a strongly
practical basis to post-graduate education. Nothing is easier (or more enjoya-

- ble) than to talk ondlessly about philosophies and ddeas; but nothing is

more frustrating to people from ‘practice who have alteady identified what'
they are seeking from their studies (and this can apply even to a one-week -
long ‘course). Indeed, it was because we believed that the course-member

should play a positive role that we took the decision to make a requirement

(unless there were exceptional circumstances) of a mininum of four years,
experience after qualification or graduation. This eliminates the perpetual
student who cannot face up to the real world, and it means that course-
members can build on their own experience, We believe the course is of
far greater value o them at that stage, when they can often offer valuable:
contnibutions of their own as well as taking part in discussions based on
real experience. They are able to make fuller use of the advice and experience
obtainable from the wvisiting loctuters, and they are able to coMaborate in
working out what are often individual courses of study built around the
programmed seminars, fectures and visits.

If one tries to analyse the basic elements desirable in a post-graduate
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course, I think they are the same as the five I gave earlier; but obviously
the emphasis is different from an undergraduate course, and to them must
be added a much greater study of techniques and 2 new dimension, that of
management. A post-graduate course, unlike an undergraduate, is not a taught
course: it is an enlargement of experience, which needs to be organised at
a realistic, practical level. It must be of direct value in the course-members’
fusure careers, and I regard ours at York as a direot service to the building
professions rather than an academic course. For that reason, we use a dif-
ferent standard of assessment for candidases than we do for those who apply
to do research for a higher degree. So far as possible, I steer the dissertation
subjects away from philosophy or purely historical tesearch towards realistic
studies of situations and materials. I include as many site visits as possible,
meeting as many active architects, planners, conservation officers and craft-
smen as we can; and I ensure that during the year there will be an op-
portunity to experience the tools and matenials of the mason, joiner and
pasterer. On the whole, we have decided against group work on a project.
It takes up more time than its value justifies, and it is too easy for par-
ticipants to find themselves doing what they know most about.

We have always believed that the role of the resident staff is primarily
tutorial, and that the teaching must be contnibuted from outside by those
who are actively engaged in practice and as up to date as possible. Normally
there are visits from around sixty architects, planners, oraftsmen and techni-
cal specialists each year, and many remain in touch with some of the course-
members and help with expert guidance Juring the preparation of their
dissertations duning the thind term. Valuable as post-gradvate cousses ate,
I believe they fall short of their full potential if they are not set in a wider
context. It is debatable how far there can be interaction with an under-
graduate school; theoretically the undergraduates should benefit, but I can-
not see any real advantages for the post-graduates in such a situation. Our
own belief in York, which we have been able to put dnto practice, is that
active full-time research should be undertaken simultaneously with post-
graduate studies. This forms-a source of detailed investigation and information
which can be incorporated in the teaching as 2 continuocus contribution.

The supervision of research with 2 conservation content is the joint
responsibility of my colleague, the Director of Research, and myself. This
has great advantages; in the first place, I dearn 2 lot, but much more im-
‘postant is the opportunity the course-members have for contact with active

vesearch. The results can be trasmitted to them at intervals, and there are -

endless opportunities for informal exchange of information. Depending on
the subject of the research {which is all sponsored), we find the circle of
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people involved in the Institute’s work ds always increasing. During the last
few years we have worked on a number of subjects centred on the re-use
ot fuller use of existing buildings, and on the problem of under-use of upper
storeys dn historic town centres: we have issued reports on these and on
the study of the criteria used in designating Conservation Areas. We have
published a bibliography of the literature of conservation, and will shortly
be issuing a report on how conservation policies wortk in Local Government. -
Our important tesearch on paint and colour in the cighteenth century will |
be available in 1982, and we are at present preparing a report on the re-
cording and conservation of historic gardens and landscapes. All this -
lustrates how active research reinforces teaching and helps to maintain close
contact with the professional world; so does practice, and in our Institute
we aIsp have an architectural project office as well as a photogrammetric -
survey unit. '

If this paper has concentrated in the later section on my own work in
York, it is because that is where my fullest experfence of education for con- -

‘servation bas been gained . have been privileged to teach elsewhere, in the

United Kingdom, at ICCROM, and in many countries overseas; everywhere
I have found a growing activity in conservation work and a lack of trained
professionals with the knowledge to undentake it, but a number of centres
now exist and it is on their experience that future educationsl proposals

should be constructed. Nevertheless, in conclusion T would like to stress again .’
my strong belief that the past is a part of the present. Obedience to Ruskin’s

two duties, “ to render the architecture of the day, histotical 7 and “to
presetve ... the architecture of past ages ” are not dichotomous, but a joint

responsibility to the future. The one is as ‘necessary as the other, as our:

educational priorities have vet to acknowledge.



NOM: . DEREK LINSTRUM . Directeur du Département de la Con-
servation, Institut des Hautes Etudes d’Architecture, Univer-
sité de York - Royaume-Uni.

ce que Je passé contient de meilleur et — pour citer John Ruskin — « rendre
L _— .

historique I'architecture contemporaine »; deux tiches qui, comme ne l'ont

pas encore admis ceux qui arrétent Iordre des priorités dans notre enseigne-

'ﬂ{EME: PROFESSION ment, sont aussi nécessaires I'une que I’autre,
TITRE: UNE FORMATION POQUR LA CONSERVATION.
RESUME;:

$'il convient de considérer la conservation comme une nouvelle res-
ponsabilité de notre profession, il faut en méme temps admettre Iimportance
de Vinfluence des ttaditions culturelles et des origines de chacun sur la fos-
mation des diverses attitudes en la matiere. Il est toutefois possible, moyen-
nant une certaine systématisation, de classer les pays par zones culturelles
ayant des types d’architecture similiaires et utilisant les mémes genres de
matériaux; ce qui nous aménerait i prévoir la création d’un certain nombre
de centres de formation de spécialistes de la conservation, reliés entre eux
de maniére & permettre des échanges de connaissance et une aide réciproque,

Mais que faut-il enseigner, et quand? L’auteur donne un résumé du
contenu des réponses 4 deux questionnaires envoyés aux écoles d’architecture
du premier cycle au Royaume-Uni et essaye d’en déduire la place faite &
« la conservation » dans les programmes. Suivent des suggestions relatives au
contentu essentiel d’'un enseignement de cette discipline: 1) Documentation;
2) Pratique de la construction; 3) Techniques d’évaluation; 4) Histoire;
5) Conception d’ouvrages originaux. Ces différentes matiéres sont examinées
d’une manidre assez détaillée et en rapport avec les travaux de conservation
entrepris 4 heure actuelle par de nombreux architectes non-spécialisés.

L’auteur se préoccupe ensuite des études du deuxidme cycle et au-dela,
en se fondant sur expérience acquise 4 I'Institut des Hautes Etudes d’Ar-
chitecture i 1"Université de York, mais en se plagant dans un contexte plus
généralement national. 11 se pose la question d’une formation 4 plein temps
ou 4 temps partiel et celui du choix du personnel enseignan:, tout en déga-
geant les besoins respectifs des éléves des deux niveaux et en soulignant la
nécessité d’un enseignement pratique au niveau du deuxi¢me cycle. Le sys-
ttme préconisé comme représentant lidéal comporterait diflérents cours
théoriques de courte et de longue durée, alliés 2 des programmes de recherches
" subventionnées, des travaux de documentation et des travaux pratiques de
conservation. En conclusion: les différentes professions portent une respon-
sabilité collective vis-a-vis des générations a venir, elles doivent préserver
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NAME: DEREK LINSTRUM - PhD, FSA, RIBA - Ditector of Con-
servation Studies, Institute of Advanced Architectural Stu-
dies, University of York - United Kingdom.

SUBJECT: PROFESSION

TITLE: EDUCATION FOR CONSERVATION.

SUMMARY:

Conservation must be seen as a new professional responsibility, but it
must also be accepted that attitudes are bound to be conditioned by cultural
and personal backgrounds. Yet a certain amount of rationalisation would
identify which countries in the world share a common culture with similar
building types and materials; and this would suggest a number of linked
centres of education for conservation which would provide an opportunity
for mutual help and the exchange of research findings,

But what should be taught, and when? This paper summarises the re-
sults of two questionnaires sent to undergraduate schools of architecture
in the United Kingdom and attempts to assess to what extent ‘‘ conserva-
tion ” is included in the curricula. It then suggests that the essential ingre-
dients in such education would be: (1) Recording, (2) Building performance,
(3) Assessments, (4) History and (5) Design. These are considered in some
detail and related to the conservation work undertaken today in many ge-
neral (and not specialised) practices.

The paper then turns to postgraduate education, drawing on the expe-
rience of the Institute of Advanced Architectural Studies in the U-niversitg
of Yok, but setting this in the UK context. The alternatives of full-time an
pert-time training are considered, and the manner in which such courses
should be staffed. The different requirements of undergraduate and post-
graduate students are identified, especially emphasising the practical content
required by the latter. The ideal pattern suggested is a combinanon.nf
short and Jong courses, closely linked with sponsored research, recording
and practice; and the final message is that the professions have a joint respon-
sibility to the future — to preserve the best of the past and (in the words
of John Ruskin) ¢ to render the architecture of the day, historical ’, the one
is as necessary as the other, as our educational priorities have yet to ack-
nowledge. '
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La Consetvacién debe ser considerada como una nueva responsabilidad,
y las diversas actitudes que se observan, estan sujetas al condicionamiento
que imponen Jos antecedentes culturales y personales. Sin embargo, un’
breve razonamiento nos Hevaria a identificar paises que en el mundo compas-
ten una cultura comin, con tipos de edificios y materiales de construccidn - -
semejantes. Se sugiere para estas dreas de cultura comtn, la creacién de

<entros de educacién para la Conservacién vinculados a través de programas

de apoyo mutuo e intercambio de expetiencias.

' ¢Pero qué es lo que debe ensefiarse, y cudndo? Esta ponencia -sintetiza -
fos resultados obtenidos en dos encuestas tealizadas en las escuelas de arqui- -
tectura del Reino Unido, e intenta evaluar la extensién de los conceptos de
Conservacién incluidos en las diversas curriculas. Opina después, quie los ele-
mentos esenciales que deben integrar un programa de educacién én Conser-
vacién son: (1) Documentacién, (2) Experiencia en edificacién, (3) Técnicas
de evaluacién, (4) Historia y (5) Disefio. Todos estos puntos se analizan con -
cierio detalle, en relacidén con el trabajo de Conservacién que se realiza hoy
en dfa, en la prictica generalizada, que no sicmpre es especializada.

La ponencia se ocupa después, de !a educacién a nivel de ‘posgrado,
aludiendo a las experiencias del Instituto de- Estudios Avanzados de Arqui-
tectura en la Universidad de York, considerando el contexto cultiral del
Reino Unido. Las alternativas de adiestramiento a tiempo completo o a
tiempo parcial se analizan, junto a la thanera de elegir al personal docente.
Se identifican los requerimientos distintos, propios de estudiantes a’ nivel de
licenciatura y a nivel de posgrado, haciendo énfasis en la neeesidad de tra:
bajo préctico pata los segundos. Se-sugiere como esquema ideal, la' combi-
nacién de cursos cottos y largos vinculados con investigacién subvencionada,
documentacién y trabajo préctico. El mensaje final va dirigido a las diversas
profesiones, que tienen una responsabilidad compartida hacia el futuro, para
preservar lo mejor del pasado, y {en palabras de Joha Ruskin} « para hacer
histSrica la arquitectura del presente »; lo uno es tan necesario como lo otro’

v asi tendrdn que reconocerlo los estudios de es cducacionalcs.
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fMa : AEPEK JWLHLCTPOM, Lokrop $mAccodry

Jupexrop Kypca HKoHcepBarTHBHEX Hayx, HHcruryr [lepegoshx

ADXHTeRTypHMX M3ydeHHi, YHMBepcuTer ropoia liopxa, AHraHsA.
lipexmer : [IPOPECCUA-
HasBanue :  JBYUZHME HAYKE COXPAHEHHA
KpaTroe Umucanue :
Hayxy o coxpaHeHMH HYXHO DPECCMATDHBATH KAK HOBYO NPOGECCHOHaRb-
HYW OTBeTCTBeHHoch, HO HYXHC TaKXe COTAACHTHCHE € TEeMb UTO
Da3NHUHBEe NOZXOAH K 'HeH AOAWHE OnTb O0YCHOBAEHW KYJIbTYDHBIM
HaH JHYHBM OpounbkiM. Ho, HECMOTPA Ha 5TO, HEKOTOPAR HACTh DPALKCHAIR-
324K nomoraa O YCTANCBHTB KOTODHE CTPEHE MUPa MMENT OUHYyo
KYUBTYPY C OAMHAKOBHMH THIAMH AOMOB M MaTeDPHalOB; 3T0 i HOLeN0
MECAL ¥ OPTAHHS3ANMU USHTPOB AR O0yUSBMA HAYKE O COXDaHeHHMH
CBA3AHHHX Mexly co00# ¥ KOTODHRE AOCTABUIH Obi 303MOXHCCTH
A3HCKAHKHK .
flo uveMy HyxHO ofyuarb, M xorjza ? Hacroawee cooleHHe DPe3NMHDyeT
Pe3YABTATH noxyqennﬁe Apyd HOMONHM JABYX ONPOCHBIX JAUCTOB IO G EHHBIM
LEYM JOBBIIYCKREM IKOJAM EFenuroCpUTaduMu. B0HNpOCH IHTENTCH ONPeNeJHTDb
A0 KOoTopo¥ cTermeHH "coxpaHeHMe" BKIWUEHO B NpoTpaMmy OfyueHUSH.
OrH 06'ACcHAWT, UTO T'JAABHBE COCTLBHEE UYRCTH TAKOTo 00yueHHA
AOHKEE OhTh CASAVOMEMH : 1) 3amcu, 2) ADXUTEKTYDHHE HOCTHXEHHA,
3) Hrorm, 4) Heropwa # %) [ipoexr. Bce 5T0 PacCMATPHEASTHCA B
ZeTak# ¥ CEA3AHO ¢ padoTod Mo coxpaHeHMHw, KOTOPaA IPeINpHHH-
MAGTCA BO MHOTHX oOmMuX {2 He CHelHANUIHPOBAHHHX) OTPACAEX.
CoofleHye HuTOM TIePeXOANT K O0yUeHMC INOCHE BHIYCKA, HA OCHOBAHHH
OmBTa KHCTHTYTa DSHASHH®XCA ADKHTEKTYDHLIX {HayK NOPKCKOTO YHH-
AepCHTETA, HO TED EONA 2T0 He aHDIHHRCKHe HDOHATAS. PacCMATDHBANTSA
ZATSDEATHEL TReHMpOBKE nngmelca @AM rneswil NeHb MM NOR-JHA K
HneTcH cnocolf Mo KOTCopoMy HyxHO OyneT BHOMDATh NepCoHax ALA
ATHA XYyPCOB. ONDEIeNA0T DASAHUHHE HYXIH CTYLEHTOB O H HOCIe
BHIIYCKA H B O_OGCHHOCTH NONUEPKHBASTCA OPAKTHUECKAS CTODOHE
Hy=HAA STHM HOCAEZHHM. VFeaibHuM NPEMepOM MOXeT CAYXRHTE KOMOHHaUKA
OPOAORKUTEAbHEX H KOPOTKHX KYPCOB ¢ CyGCHAMPOBAHHEMH HCCRENO~
EAHWAMK, 3alUCAMH M C OPAXTHUKOH; OXOHUATEABHHW BHEOK 6paet
COCTOATH B TOM, UTO HNpcdecchnd HMenT O0OIYyH OTBSTCTBEHEOCTE AO
OTHOMEHKN K OyAyleMy — COXPRHHTE JAyullee uMeslleecd B NpomenmeM
K, N0 CAOBEM ﬂkqua Pocxuna, "Cu4eNaTe ApXHTEKTYPY Hamux gHel

oT Tak me HYWHA K8K W JDYTas.

taKT ¢ KOTEDHM HAIM BOCHHYATefAbHHE DPHOPHTETH ACUXHM OYAYT
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Sebbene la Conservazione debba essere vista come una nuova responsa-
bilita professionale, bisogna tuttavia riconoscere che le -attitudini verso que-
sta disciplina sono destinate ad essere condizionate dalle tradizioni cultutali
personali e generali. Eppure, mediante una certa razionalizzazione si po-
trebbero identificare quelle nazioni nel mondo che abbiano una comune cul-
tura, degli edifici simili per tipi e materiali. Cid contribuirebbe alla creazione
di un certo numero di centri di formazione per la conservazione, in grado di
fornire un aiuto reciproco ed unc scambio dei risultati di ricerca.

Ma cosa dovrebbe essere insegnato ¢ quando? Questo saggio riassume i
risultati di due questionari inviati ad alcune scuole pre-universitarie di archi--
tettura in Gran Bretagna e prova a valutare fino a che punto « la conserva- '
zione » sia inclusa nei curricula. Suggerisce poi che gli ingredienti essenziali
in tale formazione siano: 1) Registrazione; 2) Pratica della costruzione;
3} Valutazione; 4) Storia; 5) Progettazione. Queste materie sono considerate
dettagliatamente e messe in relazione con il lavoro di conservazione intra-
preso oggi da molti architetti non specializzati. L’autore si rivolge poi alla
formazione postlaurea, sulla base dellesperienza dell'Istituto di Studi Archi-
tettonici avanzati dell'Universitd di- York, ma ponendela nel contesto della
Gran Bretagna. Vengono considerate le alternative dell’addestramento . a
tempo pieno e parziale, insieme alla scelta del personale insegnante. Ven-.
gono identificati i diversi requisiti degli studenti pre- e post-universitari,
enfatizzando la necessitd dell’ésperienza pratica richiesta per questi ultimi,
L'esempio ideale suggerito & una combinazione di corsi a breve e lungo ter-
mine, strettamente uniti da una ticerca responsabilizzata, documentazmne e
lavoro pratico di conservazione. ,

Per concludere: le professioni hanno una doppia responsabilitd -verso
il futuro: preservare il meglio del passato e {citando le parole di John
Ruskin) rendere « stotica » Darchitettura odierna, poiché 'una & necessaria
come laltta. Purtroppo tali prioritd formatlve debbono ancora essere ri-
conosciute.
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